
California Department of Education, Curriculum Frameworks and Instructional Resources Office, (916) 657-3023
Adopted by State Board on December 8, 1999; updated March 22, 2000

1

2002 K-8 READING/LANGUAGE ARTS/1
ENGLISH LANGUAGE DEVELOPMENT ADOPTION CRITERIA2

(Adopted by the State Board of Education on December 8, 1999 )3
4
5
6
7

INTRODUCTION8
9

Since 1997, California has adopted critical elements of a comprehensive system for reading and10
language arts. This system includes State Board of Education approved content standards, a11
framework, and a statewide assessment system. The English-Language Arts Content Standards for12
California Public Schools and the Reading/Language Arts Framework for California Public Schools13
provide the basic foundation for the design of instructional materials. All students, including students14
with special needs, will be tested on mastery of the English-language arts content standards in the15
statewide testing program. The testing program includes STAR (SAT9 and Standards Based Test), a16
high school exit exam (in development) and an English Language Development Test (in17
development). All students will be required to take the first two exams, and English learners will be18
required, in addition, to take the English Language Development Test.19

20
All students must have equal opportunities to master these standards and equal opportunities to21
perform well on the assessments. California is moving toward a system where instructional materials22
are designed to ensure that: 1) virtually every student participates in the regular classroom and has23
access to the basic curriculum; and 2) teachers are provided with the support they need to ensure that24
all students succeed.25

26
The diversity of California's student population demands a unique design for instructional materials.27
All students should fully participate in a basic reading/language arts program of one to two and one28
half hours in length, utilizing comprehensive instructional materials that address all of the language29
arts content standards for each grade level in a coherent fashion. The instructional materials should30
thoughtfully and logically address the development of skills and knowledge within the strands that31
build through the grade levels. Instructional materials that are designed in this way will be a key32
element in ensuring that students are prepared to pass the required assessments.33

34
The basic reading/language arts program should utilize instructional materials that are designed to35
foster universal access, which means access for all students.  These materials would include specific36
suggestions, in the teacher's edition, for providing universal access to the curriculum as well as37
standards-based extensions of the curriculum for advanced students.  Instructional materials should38
describe specific ways for the teacher to address the learning needs of all students and thereby ensure39
access for all students to the basic grade-level materials and instruction. Instructional materials for the40
basic reading/language arts program should be developed for the following minimal daily time41
periods: one hour at kindergarten; two and a half hours at grades one through three; two hours at the42
upper elementary grades (grades four through five or six); and at least one and up to two hours at the43
intermediate grades (grades six or seven and eight).44
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In addition to the basic program, some students will need extra assistance to successfully complete45
grade-level content.  All publishers are asked to provide additional instructional materials for special46
populations of students.  The purpose of these additions to the program is to ensure that students will47
participate successfully in the basic reading/language arts program and will achieve mastery of the48
English-language arts standards. These materials would include 1) teacher and pupil English49
language development support materials for English learners of approximately 30 to 45 minutes each50
day to be used in addition and connected to the basic instruction in the regular classroom; 2) teacher51
and pupil special education support materials for special education pupils of approximately 30 to 4552
minutes each day to be used in addition and connected to the basic instruction in the regular53
classroom.54

55
Publishers are also encouraged to provide instructional materials for three special populations of56
students (students in grades four through eight whose reading achievement is significantly below57
grade level, English learners in grades four through eight who are at the beginning through58
intermediate levels of English proficiency, and students studying in languages other than English) as59
described in the box below.  Required and optional program components are noted below. By60
providing teachers with the tools to organize instruction around the needs of learners and supplying61
teachers with the appropriate instructional materials their students need, California can maximize the62
chances that each student will have the opportunity to learn the skills and knowledge embodied in the63
standards.64

65
This document provides criteria for evaluating reading/language arts instructional materials in five66
categories:  (1) alignment with the content in the English-Language Arts Content Standards; (2)67
program organization; (3) assessment; (4) universal access; (5) instructional planning and support.68
Instructional materials in reading language arts must support teaching that is aligned with the69
standards and the framework.  Materials that fail to meet the content criteria in category 1 will not be70
considered satisfactory for adoption. Within category 4, universal access, some criteria are optional71
and some are required.  The criteria in categories 2 through 5 will be considered holistically. In72
addition to the five categories, all instructional materials must meet all applicable requirements73
contained in codes and regulations, including Education Code sections 60040, 60041, 60042, and74
60044, and applicable sections of the Title 5 Regulations.75
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76
Required components77

78
All publishers must design basic reading/language arts instructional materials that incorporate79
principles of universal access for the following minimal daily time periods:80
♦  1 hour in kindergarten81
♦  2.5 hours in grades 1-382
♦  2 hours in grades 4-5/683
♦  1, 1.5 or 2 hours in grades 6/7-884

85
In addition, all publishers must design two additional supporting components that reinforce and86
extend the basic program:87
♦  30-45 minutes for English learners88
♦  30-45 minutes for special education pupils89

90
Optional programs91

92
♦  Publishers may choose to provide a comprehensive, intensive, accelerated reading/language arts93

program designed for students in grades four through eight whose reading achievement is94
significantly below grade level.95

♦  Publishers may choose to develop a comprehensive language arts program designed specifically96
for English learners in grades four through eight whose proficiency in English is at the beginning97
through intermediate levels. These programs would be designed to accelerate the learning of98
English and would address all of the English-language arts content standards by grade level.99

♦  Publishers may choose to provide a language arts program in languages other than English for100
those students on waiver, provided those programs are comprehensive, systematic, and are101
designed to transition students successfully to English. These programs must be consistent with102
the content of the Reading/Language Arts Framework.103
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Criteria Category 1: Alignment with English-Language Arts Content Standards104
105

♦  Instructional materials as defined in Education Code Section 60010 (h) provide instruction106
designed to ensure that students master each of the English-Language Arts Content Standards.107

♦  Instructional materials reflect and incorporate the content of the Reading/Language Arts108
Framework.109

♦  Instruction reflects current and confirmed research in reading/language arts instruction.110
♦  Standards that require extensive teaching and are clear prerequisites for later standards are111

afforded sufficient instructional time.112
♦  Careful attention is given in the early grades, and in the optional intensive reading/language arts113

programs, to the standards for early reading and the importance of the alphabetic writing system.114
♦  The basic reading/language arts curriculum in kindergarten through grade three provides explicit,115

sequential, logical, systematic instruction and diagnostic support in:116
! Phonemic awareness (through grade one)117
! Phonics118
! Decoding119
! Word-attack skills120
! Spelling121
! Vocabulary122
! Comprehension skills123
! Writing skills and strategies and their application124
! Written and oral English language conventions125
! Listening and speaking skills and strategies and their application126

♦  In phonics instruction, all the sound-spelling correspondences are taught in a sequential and127
logical design.128

♦  The basic reading/language arts curriculum for grades four through eight provides explicit,129
systematic, sequential, logical instruction and diagnostic support in:130
! Word-attack skills (e.g., decoding and structural as applied to multi-syllabic words)131
! Spelling132
! Vocabulary133
! Comprehension skills, including contextual skills134
! Text-handling and strategic reading skills135
! Writing skills and strategies and their applications to a variety of purposes, as specified in the136

content standards137
! Written and oral English language conventions138
! Listening and speaking skills and strategies and their application139

♦  Content must be written in a manner that is grammatically correct.140
♦  Sufficient pre-decodable and decodable texts are included at the early stages to allow students to141

develop automaticity and practice fluency. Those materials designated by the publisher as142
decodable must have at least 75% of the words comprised solely of previously taught sound-143
spelling correspondences, and from 15% to 20% of the words comprised of previously taught144
high frequency words and story words. High frequency words introduced in pre-decodable and145
decodable texts are taken from a list of the most commonly used words in English, prioritized by146
their utility. Sufficient is defined as the following:147
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! Kindergarten - at least 15 pre-decodable books (pre-decodable is defined as small books used148
to teach simple, beginning, high frequency words usually coupled with rebus)149

! Kindergarten - approximately 20 decodable books, integrated with the sequence of instruction150
! First grade - Two books per sound-spelling totaling a minimum of 8,000 words of decodable151

text over  the course of a year152
! Second grade - approximately 9,000 words of decodable text, two decodable books per sound-153

spelling determined by the instructional sequence of sound-spelling correspondences for154
students who still need this instruction155

♦  Each decodable text contains a list at the back of all the high frequency words and sound-spelling156
correspondences introduced in that book, as well as those previously taught in the series.157

♦  A list of books for independent reading that spans at least three grade levels and matches the158
topics of the units are included.159

♦  Reading selections, including those read to students and those students read, are of high quality,160
interesting, motivational, multicultural, and age-appropriate for students.161

♦  Reading materials used for in-class work and homework as students progress through the grades162
are suggested or included to ensure that students read the amount of text specified in the standards163
at various grade levels.164

♦  Teacher's editions suggest reading material for students to read, outside of class, at least 20165
minutes a day in grade one and 30 minutes a day in grades two and beyond.166

♦  High-quality literature is an integral part of language arts instruction at every grade level.167
♦  Informational text to support standards in reading comprehension and writing applications is168

included for all grades. When included, informational text addressing topics in history-social169
science, science, and mathematics is accurate and consistent with grade-level standards.170

♦  Writing in response to text is an integral part of instruction at all appropriate grade levels.171
Instruction in writing strategies and applications progresses in breadth, depth, and sophistication172
as specified in each grade-level writing standard.173

♦  Instructional materials follow the specific types of writing required in the content standards at174
each grade level.  In addition to the traditional narrative forms, materials will include instruction175
in the following types of writing: research reports, persuasive compositions, as well as technical176
and career-related documents as defined by the grade level standards.177

♦  Instructional content reflects the reciprocal and related processes of reading, writing, conventions,178
and listening and speaking. The content integrates standards across domains and standards within179
language arts and across core academic disciplines of history-social science and science, as well180
as other content areas where appropriate.181

♦  Instructional resources provide strategies for teachers and materials for developing academic182
language (i.e. the more difficult, abstract, technical and specialized vocabulary and concepts used183
in texts and tests).184

♦  Instructional materials provide assignments designed to have students listen to, read, speak and185
write academic language.186

♦  All instructional materials are an integral part of the grade level content for reading/language arts.187
Extraneous materials not aligned to the standards are minimal in number and must not detract188
from the students' mastery of English-language arts standards.189
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Criteria Category 2: Program Organization190
♦  Scope and sequence align with English - Language Arts Content Standards and strands, although191

within each grade level the standards and the strands do not have to be addressed in the order in192
which they appear in the standards.193

♦  Reading/language arts instructional materials are designed for the following minimal daily time194
periods for the regular instructional program:195
! 1 hour in kindergarten196
! 2.5 hours in grades 1-3197
! 2 hours in grades 4-5/6198
! 1 to 2 hours in grades 6/7-8199
! In addition, all publishers are asked to provide ELD support materials for 30-45 minutes200

daily, and special education support materials for 30-45 minutes daily leading to mastery of201
English-language arts content standards and success within the basic program.202

♦  In order to protect language arts instructional time, those K-3 content standards in history-social203
science and science that lend themselves to instruction during the language arts time period are204
addressed within the language arts materials, particularly in the selection of expository texts that205
are read to students, or that students read.206

♦  Instructional design reflects a coherent and linguistically logical sequence of instruction.207
♦  Instructional materials may group related standards and address them simultaneously for purposes208

of coherence and utility.209
♦  The introduction and sequencing of topics is progressive, continuous and arranged for an optimal210

rate of learning and appropriate pacing.211
♦  The instructional design enhances students' retention and generalization of what is learned.212
♦  More time and emphasis are afforded major encompassing ideas.213
♦  Students are taught skills and given activities to practice skills, including opportunities to connect214

and apply those skills.215
♦  Dimensions of complex tasks are analyzed and broken down into component parts; each part is216

taught in a logical progression.217
♦  Specific objectives are identified and sequenced.218
♦  Content increases in difficulty: prerequisite skills are taught before more sophisticated ones;219

prerequisite skills are mastered prior to advanced application.220
♦  Materials and assessment include a cumulative and/ or spiraled review of skills.221
♦  Individual and group learner proficiencies are used to make determinations about additional222

instruction (review, re-teaching, or accelerating the pace).223
♦  Similar and confusing content and strategies are separated.224
♦  The amount of new information is controlled and connected to prior learning, and students are225

explicitly assisted to make connections.226
♦  Teacher communication to students is clear, using vocabulary and language structures that227

students understand.228
♦  Materials rule out likely misinterpretations, identify and correct common misconceptions held by229

students, and provide teachers with suggestions of how to correct those misconceptions.230
♦  Instructional materials include directions for:231

! Direct teaching232
! Demonstration233
! Teacher modeling234
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! Guided and independent practice and application235
! Appropriate pacing of lessons236
! Pre-teaching and re-teaching as needed237

♦  Instructional materials include adequate practice and review (sufficient review, distributed238
review, cumulative review, varied review).239

♦  Instructional materials provide extra practice for students who need it.240
♦  Instructional materials are standards based and include acceleration or enrichment materials,241

various assignments, and/or suggestions for advanced learners.242
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Criteria Category 3: Assessment243
♦  Assessments measure the understanding and application of skills and knowledge embedded in the244

instructional program.245
♦  Assessments measure standards in several formats for immediate follow-up to instruction, for246

practice, and for review in order to keep teachers informed on how well students have mastered247
the standards.248

♦  Assessments help teachers determine the effectiveness of their instruction by:249
! Conducting assessments at strategic points of instruction (entry level, monitoring of progress250

and summative) as suggested on pages 218 and 220 in the Reading/Language Arts251
Framework252

! Monitoring student progress at the end of each unit of instruction253
! Determining instructional program activity options (e.g. review, preteach or reteach, provide254

additional practice, maintain or accelerate pacing, provide intensive intervention)255
♦  Assessments vary in administration (group and individual) and in types of tasks (e.g. multiple256

choice, short answer, essay, and oral presentation).257
♦  Materials offer guidance on the importance of uses and interpretations for at least two kinds of258

assessment:  (1) those embedded in the instructional program; and (2) those norm-referenced to259
comparison groups of students.260
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Criteria Category 4: Universal Access261
262

Introduction263
264

The goal of reading/language arts programs in California is to ensure access to high-quality265
curriculum and instruction for all students and teachers so they can meet or exceed the state's266
English-language arts content standards. To reach that goal, teachers must be provided with267
instructional materials that will provide them with the necessary content and pedagogical tools to268
teach students to master the standards. Teachers need assistance in using assessments for planning269
programs, differentiating curriculum and instruction, determining effective grouping strategies, and270
implementing other strategies for meeting the needs of students with reading difficulties, special271
education students, advanced learners, English learners, and students with a combination of these272
needs. The basic reading/language arts materials must encompass a range of materials for teacher and273
pupil editions sufficient to meet the needs of students at various benchmark and strategic levels of274
intervention.275

276
Instructional materials present comprehensive guidance for teachers in providing effective, efficient277
instruction for all students.  Instructional materials must be constructed to meet the needs of those278
who enter school above, at, or one or more grade levels below the content standards, and therefore279
are adaptable to each student’s point of entry. Such differentiated instruction will always need to be280
focused on the standards. All suggestions and procedures for meeting the instructional needs of281
students are not to be added as superficial afterthoughts to the main focus of instruction.  Rather, the282
instructional materials need to be constructed so that the teacher is not expected to create extensive283
modifications in order to meet the learning needs of a full range of students.284

285
This category covers criteria for universal access of all instructional materials; however, publishers286
should give special attention to materials developed for four specific groups outlined in this section:287
special education; students in grades four through eight who are significantly below grade level in288
reading; advanced learners; and English learners (EL).289

290
The following design principles are guidelines for publishers to use in creating materials that291
will allow access for all students.292

293
Design Principles for Perceptual Alternatives294
♦  Consistent with federal copyright law, provide all student text in digital format so that it can295

easily be transcribed, reproduced, modified, and distributed in braille, large print (only if the296
publisher does not offer such an edition), recordings, American Sign Language videos for the297
deaf, or other specialized accessible media exclusively for use by pupils with visual disabilities or298
other disabilities that prevent use of standard materials.299

♦  Provide written captions and/or written descriptions in digital format for audio portions of visual300
instructional materials, such as videotapes (for those students who are deaf or hearing impaired).301

♦  Provide educationally relevant descriptions for those images, graphic devices, or pictorial302
information essential to the teaching of key concepts. (When key information is presented solely303
in graphic or pictorial form, it limits access for students who are blind or who have low vision.304
Digital images with verbal description provide access for those individuals and also provide305
flexibility for instructional emphasis, clarity, and direction.)306
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307
Design Principles for Cognitive Alternatives308
♦  Use "considerate text" design principles which include:309

! Adequate titles for each selection310
! Introductory subheadings for chapter sections311
! Introductory paragraphs312
! Concluding or summary paragraphs313
! Complete paragraphs including clear topic sentence, relevant support, and transitional words314

and expressions (e.g., furthermore, similarly)315
! Effective use of typographical aids - boldface print, italics316
! Adequate, relevant visual aids connected to the print: illustrations, photos, graphs, charts,317

maps318
! Manageable versus overwhelming visual and print stimuli319
! Identification and highlighting of important terms320
! List of reading objectives or focus questions at the beginning of each selection321
! List of follow-up comprehension and application questions322

♦  Provide optional information or activities to enhance students' background knowledge. (Some323
students face barriers because they lack the necessary background knowledge.  Pre-testing prior324
to an activity will alert teachers to the need for advanced preparation. Instructional materials can325
include optional supports for background knowledge, to be used by students who need them.)326

♦  Provide cognitive supports for content and activities: a) provide assessment to determine327
background knowledge; b) summarize those key concepts from the standards that the content328
addresses; c) provide scaffolding for learning and generalization; d) build fluency through329
practice.330

331
Design Principles for Means of Expression332
♦  Explain in the teacher's edition that there is a variety of ways for students with special needs to333

use the materials and demonstrate their competence, e.g. for students who have dyslexia or who334
have difficulties physically forming letters, writing legibly, or spelling words.  Suggest in the335
teacher's edition modifications that teachers could use to allow students to access the materials336
and demonstrate their competence. Examples of modifications of means of expression might337
include (but are not limited to) student use of computers to complete pencil and paper tasks, use338
of on-screen scanning keyboards, enlarged keyboards, word prediction, and spellcheckers.339

♦  Publishers should provide support materials that will give students opportunities to develop oral340
and written expression.341

342
The following design principles are guidelines for publishers to use in creating materials that343
will allow access for specific groups of students:344

345
(a) Special Education - criteria for an additional 30-45 minutes of instructional materials346

347
♦  Instructional materials should present comprehensive guidance for teachers in providing effective,348

efficient instruction for special needs students.  Instructional materials for special needs students349
must be standards-aligned, assessment-based, instructional programs leading to mastery of all the350
language arts content standards. These are intervention instructional materials that can be used to351
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ensure that students will be successful in the basic curriculum.  These resources can be delivered352
by the classroom or specialist teacher.353

354
♦  There must be sufficient instructional materials for increased instructional time.  For students in355

grades K-3, materials include a minimum of 30 additional minutes of instruction daily and in356
grades four to eight, a minimum of 45 additional minutes. These additional instructional materials357
tie specifically to, reinforce, and extend the regular classroom instruction, and:358

359
! Provide additional opportunities for teachers to check for understanding.360
! Increase background knowledge and prerequisite skills and concepts.361
! Provide additional vocabulary development opportunities.362
! Provide additional practice.363
! Assist students in organizing and sorting tasks within assignments.364
! Re-teach previously taught material.365
! Pre-teach material which will be covered the next day.366
! Vary the pacing - accelerating two years into one - moving as quickly as possible.367
! Scaffold instruction (for example, if students are studying plot, provide three levels of368

difficulty in the reading materials students will use to study plot).369
! If books on tape are used, provide discussion on features of the text, key concepts, etc., either370

for class discussion or on the tape.371
! Provide explicit instruction in the physical presentation of text and/or text structure in order to372

facilitate reading comprehension (for example, explain to students what logic underlies the373
use of italics, bold, underlining, font changes and/or color).374

! Allow additional opportunities for student expression and participation.375
376

(b) Intensive instruction for students in grades four and above who are significantly below377
grade level in reading (estimated 2.5 to 3 hour comprehensive program). Publishers may, but378
are not required to, provide this intervention program. Publishers may submit such an379
intervention program as a "stand-alone."380

381
♦  There are two purposes of reading/language arts instruction for students in grades four and above382

who are, for whatever reason, significantly below grade level in reading achievement: 1) the383
students must be taught to read; and 2) the students must be taught those grade level standards384
they have not previously mastered. These are assessment-based, comprehensive programs.385
Programs for these students must include intensive intervention designed to accelerate student386
access to the basic reading/language arts program and mastery of grade level standards.387

388
♦  These materials must:389

! Provide for intensive, accelerated, comprehensive intervention for students who are390
significantly below grade level in reading instruction, designed to move them as quickly as391
possible to grade level achievement in reading392

! Provide explicit and systematic instruction in phonemic awareness, word attack skills393
including decoding, phonics, comprehension, vocabulary development, and additional394
practice materials395
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! Include a comprehensive diagnostic assessment which determines student's placement into the396
program, as well as frequent and comprehensive curriculum-embedded assessments of student397
progress in skill development.398

! Provide a range within the instructional materials which allows flexibility to start students at399
the beginning, or wherever they need to be, according to appropriate assessment data.400

! Suggest appropriate grouping based on students' needs.401
! Scaffold instruction (for example, if students are studying plot, provide three levels of402

difficulty in the reading materials students will use to study plot - please refer to403
Reading/Language Arts Framework for information regarding scaffolding).404

! Provide explicit instruction in the physical presentation of text and/or text structure in order to405
facilitate reading comprehension. For example, explain to students what logic underlies the406
use of italics, bold, underlining, font changes and/or color.407

! Allow additional opportunities for student expression and participation.408
409

(c) Design Principles for Advanced Learners (to be included within basic materials)410
411

♦  Teacher and student editions include suggestions or materials for advanced learners who need an412
enriched or accelerated program or assignments.413

♦  Materials provide suggestions to help students study a particular author, theme, or concept in414
more depth and conduct a more complex analysis with attention to additional independent415
readings.416

♦  Materials remind teachers of standards at higher-grade levels to help teachers provide a challenge417
for all students.418

419
(d) English Learners (EL) - criteria for 30-45 minutes of additional instructional materials420

421
♦  Materials help teachers teach English learners to master the English-Language Arts Content422

Standards--notably, to read, write, comprehend and speak at personally and academically423
proficient levels.424

♦  Lessons address the various English language proficiency levels of English learners as425
determined by the state-approved English Language Development Test (in development).426

♦  For English learners in grades four through eight who are at the intermediate through early427
advanced levels of English proficiency and for all English learners in grades K-3, materials428
include a minimum of 30-45 additional minutes of English language development instruction429
daily that is systematically connected to the basic reading/language arts program.  The materials430
are designed to enable students to be successful in the basic reading/language arts program. The431
materials provide additional support in areas in which students are likely to have difficulty—432
primarily the following strands and substrands of the English-language arts standards:433
! Academic language434
! Vocabulary and concept development435
! Sentence structure436
! Grammar437
! Phonologically-based spelling438
! Listening and speaking comprehension439
! Organization and delivery of oral communication440
! Speaking applications441
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♦  Publishers provide a chart in the teachers' edition showing how new or difficult sounds and442
features of the English language are taught and reinforced. Comparisons with the five or more443
most common languages in California will be incorporated as appropriate.444

♦  The additional instructional materials include appropriate timed segments that address the445
following instructional components:446
! Checking for understanding447
! Pre-teaching for upcoming lessons448
! Re-teaching previous material449
! Scaffolding450
! Extra, targeted practice451
! Opportunities for students to practice producing language452

♦  Publishers provide specific direction in the teachers' edition regarding the use of instructional453
materials that support and develop key concepts. Instructional materials include, when454
appropriate, picture cards with words, transparencies, charts and computer software, as well as455
suggestions for realia that are easily accessible to the teacher.456

457
(e) Intensive instruction for students in grades four and above who are at the beginning458
through intermediate levels of English proficiency and who may have little prior schooling or459
limited literacy (estimated 2 to 3 hour comprehensive program). Publishers may, but are not460
required to, provide this program. Publishers may submit such a program as a "stand-alone."461

462
♦  Publishers may develop, for students in grades four through eight whose proficiency in English is463

at the beginning through intermediate levels, an intensive, comprehensive reading/language arts464
program addressing literacy and language development. The materials incorporate the elements465
for English language development described above and are designed so that the intensive,466
accelerated, and extensive English-language development complements and supports literacy467
instruction.468

469
(f) Comprehensive reading/language arts materials in languages other than English470

471
♦  As an option, publishers may develop comprehensive programs of reading/language arts in the472

key languages of the state for those students on waiver as defined by Proposition 227. Primary473
language programs parallel English-language arts programs and are aligned with the English-474
language arts content standards and the Reading/Language Arts Framework for California Public475
Schools with appropriate modifications for the primary language. Primary language programs are476
designed to transition students to English and must include all the same components as English-477
language arts programs.478

♦  English language development materials must also accompany primary language materials for479
English learners. These ELD materials help develop language and allow the primary language480
skills learned to be applied in English with additional teaching of skills unique to the language.481
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Criteria Category 5: Instructional Planning and Support482
(See pages 8 and 9 of Reading/Language Arts Framework for the Key to Curricular and Instructional483
Profiles.  In addition, see profiles within the section of each grade level)484

485
Teacher editions should include the following:486
♦  Instructional materials provide a clear road map for teachers to follow when planning instruction.487
♦  Instructional materials include a teacher planning guide describing how to use all the components488

of the program in order to meet all the English-language arts standards and the relationships489
between the components.490

♦  Publishers provide teachers with instructional examples and practice opportunities for students as491
the students develop in the sophistication of writing.492

♦  The teacher's edition describes: what to teach, how to teach and when to teach.493
♦  Learning objectives and instruction are explicit and the relationship of lessons to standards or494

skills within standards is explicit.495
♦  Lesson plans, and the relationships of parts of the lesson, are clear.496
♦  Critical components of lessons are prioritized.497
♦  Terms from standards are used appropriately in the instructions.498
♦  Each lesson includes a list of necessary materials.499
♦  All assessment, instructional tools and informational technology resources include technical500

support and suggestions for appropriate use of technology.501
♦  Electronic learning resources, when included, are integral parts of the program.502
♦  The teacher resource materials provide background information about each reading selection,503

including author, context, content, and information about illustrations, if any.504
♦  Materials include instructions for the teacher on salient features of the reading material and505

suggestions on how to use each reading selection in the lesson or lessons.506
♦  Materials include specific guidance for teachers on how to use texts at different levels to increase507

reading fluency.508
♦  Instructional practices recommended in the instructional materials are based on current and509

confirmed research wherever such research exists.510
♦  Materials discuss and address common misconceptions held by students.511
♦  Materials suggest grouping strategies appropriate to the instructional objectives.512
♦  Homework extends and reinforces classroom instruction, and provides additional practice of513

skills that have been taught.514
♦  Materials include suggestions on how to explain students’ progress towards standards.515
♦  Materials include suggestions for parents on how to support student achievement.516
♦  Format makes it easy to distinguish instructions for teachers from those for students.517
♦  Pre-teaching, re-teaching, extension and acceleration activities are clearly labeled.518
♦  Answer keys are provided for all workbooks and other related student activities.519
♦  Publishers provide charts of time and cost of staff development services available for preparing520

teachers to fully implement the basic reading/language arts program.521
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